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SECTION I: PROGRAM INFORMATION

List of Programs

THIS PAGE INCLUDES:

>>  List of Programs

List each program for an initial teaching credential below and indicate whether it is offered

at the Undergraduate level (UG), Postgraduate level (PG), or both. (§205(a)(C))

Key terms in this section are listed below. Click on the link to view the definition(s) in

the glossary.

e Teacher Preparation Program

List of Programs

Note: This section is preloaded with the list of programs reported in the prior year’s IPRC.

CIP Code Teacher Preparation Programs UG, PG, or Both Update
13.1 PG

13.1322

13.1323

13.1337

13.1306

13.1311

13.1329

Special Education

Teacher Education - Biology

Teacher Education - Chemistry

Teacher Education - Earth Science

Teacher Education - Foreign Language

Teacher Education - Mathematics

Teacher Education - Physics

Total number of teacher preparation programs:

7

PG

PG

PG

PG

PG

PG



SECTION I: PROGRAM INFORMATION
Program Requirements

>>  Undergraduate Requirements
. L . . . >>  Postgraduate Requirements
Check the elements required for admission (entry) into and completion (exit) from the

. . i .
program. If programs are offered at the undergraduate level and postgraduate level, Supervised Clinical Experience

complete the table for both types of programs. (§205(a)(1)(C)(i))

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Full-time equivalent faculty supervising clinical experience
e Adjunct faculty supervising clinical experience

e Cooperating Teachers/PreK-12 Staff Supervising Clinical Experience

e Supervised clinical experience

Undergraduate Requirements
Note: This section is preloaded from the prior year’s IPRC.

1. Are there initial teacher certification programs at the undergraduate level?
Yes

.No

If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the undergraduate level.
If no, leave the table below blank (or clear responses already entered) then click save at the bottom of the page.

Transcript Yes No Yes No
Fingerprint check Yes No Yes No
Background check Yes No Yes No
Minimum number of courses/credits/semester hours completed Yes No Yes No
Minimum GPA Yes No Yes No
Minimum GPA in content area coursework Yes No Yes No
Minimum GPA in professional education coursework Yes No Yes No
Minimum ACT score Yes No Yes No
Minimum SAT score Yes No Yes No
Minimum basic skills test score Yes No Yes No
Subject area/academic content test or other subject matter verification Yes No Yes No

Recommendation(s) Yes No Yes No



Essay or personal statement Yes No Yes No
Interview Yes No Yes No
Other Specify: Yes No Yes No

2. What is the minimum GPA required for admission into the program? (Leave blank if you indicated that a minimum GPA is not required in the table
above.)

3. What is the minimum GPA required for completing the program? (Leave blank if you indicated that a minimum GPA is not required in the table
above.)

4. Please provide any additional information about the information provided above:

There are no Alternative Certification Programs at the undergraduate level.

Postgraduate Requirements
Note: This section is preloaded from the prior year’s IPRC.

1. Are there initial teacher certification programs at the postgraduate level?
Py Yes

No

If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the postgraduate level. If
no, leave the table below blank (or clear responses already entered) then click save at the bottom of the page.

_m Completion

Transcript PS Yes No P Yes No
Fingerprint check o Yes No e Yes No
Background check e Yes No @ Yes No
Minimum number of courses/credits/semester hours completed Yes ° No ° Yes No
Minimum GPA e Yes No @ Yes No
Minimum GPA in content area coursework Yes o No e Yes No
Minimum GPA in professional education coursework Yes e No e Yes No
Minimum ACT score Yes o No Yes o No
Minimum SAT score Yes P No Yes P No

Minimum basic skills test score Yes ° No Yes P No



Subject area/academic content test or other subject matter verification Yes e No e Yes No
Recommendation(s) Yes e No Yes o No
Essay or personal statement Yes e No Yes e No
Interview e Yes No Yes o No
Other Specify: Yes No Yes No

2. What is the minimum GPA required for admission into the program? (Leave blank if you indicated that a minimum GPA is not required in the table
above.)

2.75
3. What is the minimum GPA required for completing the program? (Leave blank if you indicated that a minimum GPA is not required in the table

above.)

2.75

4. Please provide any additional information about the information provided above:

Supervised Clinical Experience

Note: The clinical experience requirements in this section are preloaded from the prior year’s IPRC. Teacher preparation providers will enter the number of
participants each year.

Provide the following information about supervised clinical experience in 2024-25. (§205(a)(1)(C)(iii). §205(a)(1)(C)(iv))

Are there programs with student teaching models?

Yes

.NO

If yes, provide the next two responses. If no, leave them blank.

Programs with student teaching models (most traditional programs)

Number of clock hours of supervised clinical experience required prior
to student teaching

Number of clock hours required for student teaching

Are there programs in which candidates are the teacher of record?

°® Yes
No

If yes, provide the next two responses. If no, leave them blank.

Programs in which candidates are the teacher of record in a classroom during the program (many alternative programs)




Number of clock hours of supervised clinical experience required prior 1
to teaching as the teacher of record in a classroom

Years required of teaching as the teacher of record in a classroom 2
All Programs
Number of full-time equivalent faculty supervising clinical experience 0

during this academic year (IHE staff)

Optional tool for automatically calculating full-time equivalent faculty in the
system

Number of adjunct faculty supervising clinical experience during this 0
academic year (IHE staff)

Number of cooperating teachers/K-12 staff supervising clinical 0
experience during this academic year

Number of students in supervised clinical experience during this 0
academic year

Please provide any additional information about or descriptions of the supervised clinical experiences:

The Moderate and Severe Disabilities Alternative Certification Program utilizes regular full time faculty to supervise candidates in their classrooms. The
program is designed to be available in many sites across the state. This means that most of the actual coursework is available through distance learning.
Supervision and Mentoring of the candidates in their classrooms is done individually. In addition to on-site visits for supervision and mentoring, the
program also makes use of technology such as Skype and other video tools. The Teacher Preparation Program in Visual Impairments at the University of
Kentucky is the only program in the state that prepares Teachers of the Visually Impaired and therefore must provide close monitoring of all candidates
regardless of proximity to the university. In order to provide comprehensive monitoring to all candidates, the use of advanced technology may be used for
up to 50% of observations with equal feedback provided regardless of type of monitoring. Technologies used will allow for two-way audio and video
communication throughout the observation. Intent of the Teaching World Languages Alternative Certification Program Faculty in Establishing the Model for
Clinical Preparation: The TWL faculty intends to prepare alternative certification candidates to teach language to students in their own classroom settings.
The certificate enables candidates to teach students who are in preschool through the 12th grade and therefore the faculty is dedicated to providing
instruction across these age ranges although clinical experiences take place only in the candidates classrooms. Pedagogy that is program specific is
gained through coursework and clinical experiences in their TWL coursework where they learn specific strategies effective for teaching specific language
and literacy skills. The TWL coursework also prepares candidates to work within an interdisciplinary model so that the complex needs of students can be
met. Candidates serve students with TWL across a variety of settings including self-contained classrooms, resource room settings, and inclusionary
settings in which students with and without disabilities are educated in the same classroom. Candidates are prepared by completing assignments across
these settings. All candidates’ progress also is monitored through a mentoring agreement that is developed jointly between the university and the school
district employing the candidate. The university agrees to observe the candidate for a minimum of 5 hours annually, the district agrees to observe and
mentor the candidate for a minimum of 8 hours annually, and the university and district jointly determine how an additional 2 hours of observation and
mentoring will be provided annually.



SECTION I: PROGRAM INFORMATION
Enrollment and Program Completers

>>  Enrollment and Program Completers

In each of the following categories, provide the total number of individuals enrolled in
teacher preparation programs for an initial teaching credential and the subset of
individuals enrolled who also completed the program during the academic year.

(§205(a)(1)(C)(ii))

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Enrolled Student

e Program Completer

Enroliment and Program Completers

2024-25 Total

Total Number of Individuals Enrolled 14
Subset of Program Completers 1
e R N

Male 3 0
Female 1 1
No Gender Reported 0 0
American Indian or Alaska Native 0 0
Asian 0 0
Black or African American 0 0
Hispanic/Latino of any race 0 0
Native Hawaiian or Other Pacific Islander 0 0
White 8 1

Two or more races 0 0



Race/Ethnicity Total Enrolled Subset of Program Completers

No Race/Ethnicity Reported 6 0



SECTION I: PROGRAM INFORMATION
Teachers Prepared

>> Teachers Prepared by Subject Area

; . . . >> Teachers Prepared by Academic Major
On this page, enter the number of program completers by the subject area in which they

were prepared to teach, and by their academic majors. Note that an individual can be
counted in more than one academic major and subject area. For example, if an individual
is prepared to teach Elementary Education and Mathematics, that individual should be
counted in both subject areas. If no individuals were prepared in a particular academic
major or subject area, you may leave the cell blank. Please use the "Other" category
sparingly, if there is no similar subject area or academic major listed. In these cases, you
should use the text box to describe the subject area(s) and/or the academic major(s)
counted in the "Other" category.

If your IHE offers both traditional and alternative programs, be sure to enter the program
completers in the appropriate reports. For the traditional report, provide only the program
completers in traditional programs within the IHE. For the alternative report, provide only

the program completers for the alternative programs within the IHE.

After entering the teachers prepared data, save the page using the floating save box at the
bottom of the page.

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Academic Major

Teachers Prepared by Subject Area
Please provide the number of teachers prepared by subject area for academic year 2024-25.

For the purposes of this section, number prepared means the number of program completers. "Subject area" refers to the subject area(s) an individual has been
prepared to teach. An individual can be counted in more than one subject area. If no individuals were prepared in a particular subject area, please leave that cell

blank. (§205(b)(1)(H))
What are CIP Codes?

No teachers prepared in academic year 2024-25

If your program has no teachers prepared, check the box above and leave the table below blank (or clear responses already entered).

What are CIP codes? The Classification of Instructional Programs (CIP) provides a taxonomic scheme that supports the accurate tracking and reporting of
fields of study and program completions activity. CIP was originally developed by the U.S. Department of Education's National Center for Education Statistics
(NCES) in 1980, with revisions occurring in 1985, 1990, and 2000 (https://nces.ed.gov/ipeds/cipcode/Default.aspx?y=55).

CIP Code Subject Area Number Prepared

13.10 Teacher Education - Special Education

13.1202 Teacher Education - Elementary Education



CIP Code Subject Area Number Prepared

13.1203 Teacher Education - Junior High/Intermediate/Middle School Education
13.1210 Teacher Education - Early Childhood Education

13.1301 Teacher Education - Agriculture

13.1302 Teacher Education - Art

13.1303 Teacher Education - Business

13.1305 Teacher Education - English/Language Arts

13.1306 Teacher Education - Foreign Language

13.1307 Teacher Education - Health

13.1308 Teacher Education - Family and Consumer Sciences/Home Economics
13.1309 Teacher Education - Technology Teacher Education/Industrial Arts
13.1311 Teacher Education - Mathematics

13.1312 Teacher Education - Music

13.1314 Teacher Education - Physical Education and Coaching

13.1315 Teacher Education - Reading

13.1316 Teacher Education - Science Teacher Education/General Science
13.1317 Teacher Education - Social Science

13.1318 Teacher Education - Social Studies

13.1320 Teacher Education - Trade and Industrial

13.1321 Teacher Education - Computer Science

13.1322 Teacher Education - Biology

13.1323 Teacher Education - Chemistry

13.1324 Teacher Education - Drama and Dance

13.1328 Teacher Education - History

13.1329 Teacher Education - Physics

13.1331 Teacher Education - Speech



CIP Code Subject Area Number Prepared

13.1337 Teacher Education - Earth Science
13.14 Teacher Education - English as a Second Language
13.99 Education - Other Specify: 1

Teacher Education - Visual Impairment

Teachers Prepared by Academic Major

Please provide the number of teachers prepared by academic major for academic year 2024-25. For the purposes of this section, number prepared
means the number of program completers. "Academic major" refers to the actual major(s) declared by the program completer. An individual can be
counted in more than one academic major. If no individuals were prepared in a particular academic major, please leave that cell blank. (§205(b)(1)(H))

Please note that the list of majors includes several "Teacher Education" majors, as well as several noneducation majors. Please use care in entering your majors to
ensure education-specific majors and non-education majors are counted correctly. For example, if an individual majored in Chemistry, that individual should be
counted in the "Chemistry" academic major category rather than the "Teacher Education—Chemistry" category.

What are CIP Codes?

Does this teacher preparation provider grant degrees upon completion of its programs?

Py Yes
No

No teachers prepared in academic year 2024-25

If this provider does not grant participants a degree upon completion, or has no teachers prepared, leave the table below blank (or
clear responses already entered).

CIP Code Academic Major Number Prepared

13.10 Teacher Education - Special Education

13.1202 Teacher Education - Elementary Education

13.1203 Teacher Education - Junior High/Intermediate/Middle School Education
13.1210 Teacher Education - Early Childhood Education

13.1301 Teacher Education - Agriculture

13.1302 Teacher Education - Art

13.1303 Teacher Education - Business

13.1305 Teacher Education - English/Language Arts

13.1306 Teacher Education - Foreign Language

13.1307 Teacher Education - Health



CIP Code Academic Major Number Prepared

13.1308 Teacher Education - Family and Consumer Sciences/Home Economics
13.1309 Teacher Education - Technology Teacher Education/Industrial Arts
13.1311 Teacher Education - Mathematics

13.1312 Teacher Education - Music

13.1314 Teacher Education - Physical Education and Coaching

13.1315 Teacher Education - Reading

13.1316 Teacher Education - General Science

13.1317 Teacher Education - Social Science

13.1318 Teacher Education - Social Studies

13.1320 Teacher Education - Trade and Industrial

13.1321 Teacher Education - Computer Science

13.1322 Teacher Education - Biology

13.1323 Teacher Education - Chemistry

13.1324 Teacher Education - Drama and Dance

13.1328 Teacher Education - History

13.1329 Teacher Education - Physics

13.1331 Teacher Education - Speech

13.1337 Teacher Education - Earth Science

13.14 Teacher Education - English as a Second Language

13.99 Education - Other Specify: 1

Teacher Education - Visual Impairment

01 Agriculture
03 Natural Resources and Conservation
05 Area, Ethnic, Cultural, and Gender Studies

09 Communication or Journalism



CIP Code Academic Major Number Prepared

1" Computer and Information Sciences

12 Personal and Culinary Services

14 Engineering

16 Foreign Languages, Literatures, and Linguistics
19 Family and Consumer Sciences/Human Sciences
21 Technology Education/Industrial Arts

22 Legal Professions and Studies

23 English Language/Literature

24 Liberal Arts/Humanities

25 Library Science

26 Biological and Biomedical Sciences

27 Mathematics and Statistics

30 Multi/Interdisciplinary Studies

38 Philosophy and Religious Studies

40 Physical Sciences

41 Science Technologies/Technicians

42 Psychology

4 Public Administration and Social Service Professions
45 Social Sciences

46 Construction

47 Mechanic and Repair Technologies

50 Visual and Performing Arts

51 Health Professions and Related Clinical Sciences
52 Business/Management/Marketing

54 History



CIP Code Academic Major Number Prepared

99 Other Specify:



SECTION I: PROGRAM INFORMATION
Program Assurances

>>  Program Assurances

Respond to the following assurances. Teacher preparation programs should be prepared
to provide documentation and evidence, when requested, to support the following

assurances. (§205(a)(1)(A)(iii); §206(b))

Program Assurances
Note: This section is preloaded from the prior year's IPRC.

1. Program preparation responds to the identified needs of the local educational agencies or States where the program completers are likely to teach,
based on past hiring and recruitment trends.

° Yes
No

2. Preparation is closely linked with the needs of schools and the instructional decisions new teachers face in the classroom.

° Yes
No

3. Prospective special education teachers are prepared in core academic subjects and to instruct in core academic subjects.

°® Yes
No

Program does not prepare special education teachers

4. Prospective general education teachers are prepared to provide instruction to students with disabilities.

° Yes
No

5. Prospective general education teachers are prepared to provide instruction to limited English proficient students.

°® Yes
No

6. Prospective general education teachers are prepared to provide instruction to students from low-income families.

°® Yes
No

7. Prospective teachers are prepared to effectively teach in urban and rural schools, as applicable.

° Yes
No

8. Describe your institution's most successful strategies in meeting the assurances listed above:

Alternative Certification Program in Moderate and Severe Disabilities The graduate Alternative Certification Program in Moderate and Severe
Disabilities (MSD) at the University of Kentucky is a comprehensive training program that allows graduate students to obtain provisional certification to
teach students with MSD. It is a certification-only program and does not lead to a degree or rank change. Graduate students who have an
undergraduate degree in any area may apply to this program. To enter this program, students must apply to the graduate school and to the Teacher
Education Program. Once program requirements are fulfilled, students will then need to obtain employment as a teacher in a classroom serving students
with MSD in a school district in Kentucky. This is also referred to as a Functional Mental Disability (FMD) classroom. While employed and taking
classes, the state will issue students a temporary provisional certificate to teach students with MSD for three years. For two years, students will take



coursework (two classes each semester) while teaching. The third year is the Kentucky Teacher Internship Program (KTIP) year. After successfully
fulfilling all of these requirements and being recommended by the faculty, students apply to the state of Kentucky to obtain a teaching certificate.
Completion of this program does not result in a rank change. All classes (except two) are offered through distance education via interactive technology
two nights per week from 4:30 to 7:00 pm. Students have a choice of coming to campus, going to an interactive video site, or participating from a
personal computer (dependent upon the availability of interactive video sites and distance from campus). The two classes that are not offered through
distance education are technology courses that are held during the summer sessions, and students must take those courses on campus. Alternative
Certification Program in Visual Impairments The Visual Impairments Alternative Certification Program is for candidates who have been hired by a
school district as a TVI, but do not have a VI certification (may or may not hold a valid teaching certificate in other areas). Courses are offered online and
face-to-face in the evenings, however all candidates (university students) are required to meet one weekend a semester at the Kentucky School for the
Blind (KSB) in Louisville, attend the KAER Conference the first spring in the program, and participate in face-to-face summer courses. Mileage
reimbursement and lodging are provided for candidates as needed. All candidates start the program in the fall and will take the VI courses in a defined
sequence over a two-year time span. All courses are 3 credit hours, except for EDS 590 which is 12 credit hours for initial candidates and 6 credit hours
for advanced candidates. Practicum/Field Experience Requirements Each semester coursework includes practicum experiences consisting of a
minimum of 15 hours a semester working with children who are blind and visually impaired. Summer practicum consists of a minimum of 75 hours. A 40
day culminating field experience is completed during the last semester of the program. Candidates may complete practicum and field experience on the
job pending all program requirements can be met. Candidates whose caseload are not diverse enough may be required to complete outside activities.
Alternative Certification Program in Teaching World Languages The alternative graduate Teaching World Languages (TWL) certification program at the
University of Kentucky is a comprehensive training program that allows candidates to obtain provisional certification in the world language options
included in the program. It is a certification-only program and does not lead to a degree or rank change. This program is written to comply with the
provisions of 16 KAR 9:090 University Based Alternative Certification Program for Teachers of World Languages. 16 KAR 9:090 allows admission of
native speakers of included language options into the program. To enter this program, candidates must apply to the graduate school and to the Teacher
Education Program. Once program requirements are fulfilled, candidates will then need to obtain employment as a teacher in a classroom serving
students in a school district in Kentucky. While employed and taking classes, the EPSB will issue candidates a temporary provisional certificate to teach
one of the world languages (Japanese, Chinese, French, Spanish, German, or Russian). For two years, candidates will take coursework (two classes
each semester) while teaching. The third year is the Kentucky Teacher Internship Program (KTIP) year. After successfully fulfilling all of these
requirements and being recommended by the faculty, candidates apply to the EPSB to obtain a teaching certificate. Completion of this program does
not result in a rank change. This program was originally designed because of a high level of interest for native speakers, especially of Chinese and
Japanese, to become certified teachers. Since the program was approved, there have not been any candidates who have made use of these programs.
UK wishes to keep the program open because it is thought that this program offers excellent opportunities for native speakers to more easily attain their
certification rather than following the traditional MATWL route. The clinical model implemented by the TWL program faculty for the alternative graduate
Teaching World Languages program is designed to provide candidates a rich and comprehensive experience in teaching students in their own
language classrooms. The clinical model for the alternative certification program was based on the model initially developed for the regular MATWL
program. It has been adapted to meet the requirements of the alternative certification program.



SECTION Il: ANNUAL GOALS
Annual Goals: Mathematics

>> Report Progress on Last Year's Goal (2024-25)

C e e . . . i >>  Review Current Year's Goal (2025-26)
Each institution of higher education (IHE) that conducts a traditional teacher preparation

program (including programs that offer any ongoing professional development programs) > SetNext Year's Goal (2026-27)
or alternative route teacher preparation program, and that enrolls students receiving
Federal assistance under this Act, shall set annual quantifiable goals for increasing the
number of prospective teachers trained in teacher shortage areas designated by the
Secretary or by the state educational agency, including mathematics, science, special
education, and instruction of limited English proficient students.
205(a)(1) (A)(i), §205(a)(1)(A)(ii), §206(a

Note: Last year's goal and the current year’s goal are preloaded from the prior year's
IPRC.

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Quantifiable Goals

Report Progress on Last Year’s Goal (2024-25)

1. Did your program prepare teachers in mathematics in 2024-25?

If no, leave remaining questions for 2024-25 blank (or clear responses already entered).

Yes

.No

2. Describe your goal.

3. Did your program meet the goal?

Yes
No

4. Description of strategies used to achieve goal, if applicable:
5. Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:

6. Provide any additional comments, exceptions and explanations below:



Review Current Year’s Goal (2025-26)

7. Is your program preparing teachers in mathematics in 2025-267? If no, leave the next question blank.

Yes

.No

8. Describe your goal.

Set Next Year’s Goal (2026-27)

9. Will your program prepare teachers in mathematics in 2026-27? If no, leave the next question blank.

Yes

.No

10. Describe your goal.



SECTION II: ANNUAL GOALS

Annual Goals: Science

>>  Report Progress on Last Year's Goal (2024-25)

C e e . . . i >>  Review Current Year's Goal (2025-26)
Each institution of higher education (IHE) that conducts a traditional teacher preparation

program (including programs that offer any ongoing professional development programs) > SetNext Year's Goal (2026-27)
or alternative route teacher preparation program, and that enrolls students receiving
Federal assistance under this Act, shall set annual quantifiable goals for increasing the
number of prospective teachers trained in teacher shortage areas designated by the
Secretary or by the state educational agency, including mathematics, science, special
education, and instruction of limited English proficient students.
205(a)(1) (A)(i), §205(a)(1)(A)(ii), §206(a

Note: Last year's goal and the current year’s goal are preloaded from the prior year's
IPRC.

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Quantifiable Goals

Report Progress on Last Year’s Goal (2024-25)

1. Did your program prepare teachers in science in 2024-25?

If no, leave remaining questions for 2024-25 blank (or clear responses already entered).

Yes

.No

2. Describe your goal.

3. Did your program meet the goal?

Yes
No

4. Description of strategies used to achieve goal, if applicable:
5. Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:

6. Provide any additional comments, exceptions and explanations below:



Review Current Year’s Goal (2025-26)

7. Is your program preparing teachers in science in 2025-267? If no, leave the next question blank.

Yes

.No

8. Describe your goal.

Set Next Year’s Goal (2026-27)

9. Will your program prepare teachers in science in 2026-27? If no, leave the next question blank.

Yes

.No

10. Describe your goal.



SECTION II: ANNUAL GOALS

Annual Goals: Special Education

>>  Report Progress on Last Year's Goal (2024-25)

C e e . . . i >> Review Current Year's Goal (2025-26)
Each institution of higher education (IHE) that conducts a traditional teacher preparation

program (including programs that offer any ongoing professional development programs) > SetNext Year's Goal (2026-27)
or alternative route teacher preparation program, and that enrolls students receiving
Federal assistance under this Act, shall set annual quantifiable goals for increasing the
number of prospective teachers trained in teacher shortage areas designated by the
Secretary or by the state educational agency, including mathematics, science, special
education, and instruction of limited English proficient students.
205(a)(1) (A)(i), §205(a)(1)(A)(ii), §206(a

Note: Last year's goal and the current year’s goal are preloaded from the prior year's
IPRC.

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Quantifiable Goals

Report Progress on Last Year’s Goal (2024-25)

1. Did your program prepare teachers in special education in 2024-257?

If no, leave remaining questions for 2024-25 blank (or clear responses already entered).

Yes

.No

2. Describe your goal.

3. Did your program meet the goal?

Yes
No

4. Description of strategies used to achieve goal, if applicable:
5. Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:

6. Provide any additional comments, exceptions and explanations below:



Review Current Year’s Goal (2025-26)

7. Is your program preparing teachers in special education in 2025-267? If no, leave the next question blank.

Yes

.No

8. Describe your goal.

Set Next Year’s Goal (2026-27)

9. Will your program prepare teachers in special education in 2026-277? If no, leave the next question blank.

Yes

.No

10. Describe your goal.



SECTION II: ANNUAL GOALS
Annual Goals: Instruction of Limited English
Proficient Students »> Report Progress on Last Year's Goal (2024-25)

>>  Review Current Year’'s Goal (2025-26)

>>  Set Next Year's Goal (2026-27)
Each institution of higher education (IHE) that conducts a traditional teacher preparation

program (including programs that offer any ongoing professional development programs)
or alternative route teacher preparation program, and that enrolls students receiving
Federal assistance under this Act, shall set annual quantifiable goals for increasing the
number of prospective teachers trained in teacher shortage areas designated by the
Secretary or by the state educational agency, including mathematics, science, special
education, and instruction of limited English proficient students.

205(a)(1) (A)(i), §205(a)(1)(A)(ii), §206(a

Note: Last year’'s goal and the current year’s goal are preloaded from the prior year's
IPRC.

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Quantifiable Goals

Report Progress on Last Year’s Goal (2024-25)

1. Did your program prepare teachers in instruction of limited English proficient students in 2024-25?

If no, leave remaining questions for 2024-25 blank (or clear responses already entered).

Yes

.No

2. Describe your goal.

3. Did your program meet the goal?

Yes
No

4. Description of strategies used to achieve goal, if applicable:
5. Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:

6. Provide any additional comments, exceptions and explanations below:



Review Current Year’s Goal (2025-26)

7. Is your program preparing teachers in instruction of limited English proficient students in 2025-267? If no, leave the next question blank.

Yes

.No

8. Describe your goal.

Set Next Year’s Goal (2026-27)

9. Will your program prepare teachers in instruction of limited English proficient students in 2026-277? If no, leave the next question blank.

Yes

.NO

10. Describe your goal.



SECTION lIl: PROGRAM PASS RATES

Assessment Pass Rates

>> Assessment Pass Rates

The pass rates table is populated from files provided by the testing company or state. The
table provides information on the performance of the students in your teacher preparation
program on each teacher credential assessment used by your state. In cases where a
student has taken a given assessment more than once, the highest score on that test is
used. In the case of a teacher preparation program with fewer than 10 scores reported on
any single initial teacher credential assessment during an academic year, the program
shall collect and publish information with respect to an average pass rate and scaled score
on each state credential assessment taken over a three-year period. (§205(a)(1)(B))

Please note that this page does not have an edit feature as the pass rates have already
been through several rounds of verification. If you identify an error, please contact RTl's
Title Il Support Center and your testing company representative.

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Pass rate
e Scaled score

e Teacher credential assessment

Assessment Pass Rates

Assessment code - Assessment name Number Avg.

Test Company taking scaled
Group tests score

Number
passing
tests

ETS5282 -SE TEACHING STU WVISUAL IMPAIRMENT 1
Educational Testing Service (ETS)
All program completers, 2024-25



SECTION lIl: PROGRAM PASS RATES
Summary Pass Rates

>> Summary Pass Rates

The pass rates table is populated from files provided by the testing company or state. The
table provides information on the performance of the students in your teacher preparation
program on each teacher credential assessment used by your state. In cases where a
student has taken a given assessment more than once, the highest score on that test is
used. In the case of a teacher preparation program with fewer than 10 scores reported on
any single initial teacher credential assessment during an academic year, the program
shall collect and publish information with respect to an average pass rate and scaled score
on each state credential assessment taken over a three-year period. (§205(a)(1)(B))

Please note that this page does not have an edit feature as the pass rates have already
been through several rounds of verification. If you identify an error, please contact RTI's
Title Il Support Center and your testing company representative.

Key terms in this section are listed below. Click on the link to view the definition(s) in
the glossary.

e Pass rate
e Scaled score

e Teacher credential assessment

Summary Pass Rates

Number Number

taking passing
tests tests

All program completers, 2024-25 1



SECTION IV: LOW-PERFORMING
H THIS PAGE INCLUDES:
Low-Performing e

>>  Low-Performing

Provide the following information about the approval or accreditation of your teacher

preparation program. (§205(a)(1)(D), §205(a)(1)(E))

Note: This section is preloaded from the prior year’s IPRC.

Low-Performing

1. Is your teacher preparation program currently approved or accredited?

° Yes
No

If yes, please specify the organization(s) that approved or accredited your program:

v State
CAEP

v AAQEP
Other specify:

2. Is your teacher preparation program currently under a designation as "low-performing” by the state?

Yes

.NO



SECTION V: USE OF TECHNOLOGY
Use of Technology

>>  Use of Technology

On this page, review the questions regarding your program's use of technology, and
update as needed.

Note: This section is preloaded from the prior year’s IPRC.

Use of Technology

1. Provide the following information about the use of technology in your teacher preparation program. Please note that choosing 'yes' indicates that
your teacher preparation program would be able to provide evidence upon request. (§205(a)(1)(F))

Does your program prepare teachers to:

a. integrate technology effectively into curricula and instruction

° Yes
No

b. use technology effectively to collect data to improve teaching and learning

° Yes
No

c. use technology effectively to manage data to improve teaching and learning

° Yes
No

d. use technology effectively to analyze data to improve teaching and learning

PS Yes
No

2. Provide a description of the evidence that your program uses to show that it prepares teachers to integrate technology effectively into curricula
and instruction, and to use technology effectively to collect, manage, and analyze data in order to improve teaching and learning for the purpose of
increasing student academic achievement. Include a description of the evidence your program uses to show that it prepares teachers to use the
principles of universal design for learning, as applicable. Include planning activities and a timeline if any of the four elements listed above are not
currently in place.

1. Teacher education candidates at the University of Kentucky are prepared to integrate technology into curricula and instruction and to use technology
to collect, manage, and analyze data for the purpose of improving teaching and learning. While UK previously had separate courses to address
technology integration, we have streamlined coursework to intentionally integrate technology into all of our EPP coursework. Topics include, but are not
limited to - productivity tools, instructional software evaluation and integration into the curriculum, blended instruction, multimedia applications,
telecommunications, and emerging technologies. 2. Many programs require all candidates to earn the Google Educator Level 1 Certification prior to
completion of the program. The unit is exploring whether to make this a requirement for all initial preparation programs. 3. The EPP Unit has made
consistent strides towards integrating technology as a common focus across all initial preparation programs. The Instruction Development Process
Model was developed as an anchor document for use in developing all kinds of assessments. The process model clearly specifies the components of
systematic development of instruction, from diagnosis of individual differences and needs within content to be taught, design of instruction researching
available methods for delivering the specified content and the delivery of instruction through long and short range plans and blocks. The integration of
technology into all phases of instructional development is emphasized. 4. The EPP has developed a set of three required Unit Wide Assessments which
must be completed by all initial preparation candidates. These unit wide assessments are built around the Kentucky Teacher Performance Standards
and three focus areas, of which one is technology. The capstone assessment includes a complete instructional unit. Design and delivery of this project
includes a pre/post assessment of student learning outcomes. Candidates integrate the use of technology into all aspects of this final capstone project,
including the use of data for planning and assessing individualized learning experiences, following the principles of universal design.






SECTION VI: TEACHER TRAINING
Teacher Training

>>  Teacher Training

Provide the following information about your teacher preparation program.

(§205(a)(1)(G))

Note: This section is preloaded from the prior year’s IPRC.

Teacher Training
1. Provide a description of the activities that prepare general education teachers to:

a. Teach students with disabilities effectively

1. The Department of Early Childhood, Special Education and Rehabilitation Counseling is actively involved in the preparation of regular education
candidates to work effectively with individuals with special needs and with other educators who work with these individuals. The department makes
persistent efforts to work directly with educator preparation programs that train regular educators. 2. EDS 375 Introduction to Special Education, EDS
516 Behavior Management, EDP 203 Teaching Exceptional Learners in Regular Classrooms, and EDS 547 Collaboration and Inclusion are
examples of courses taken by candidates across the unit. These courses provide general education candidates an opportunity to learn and practice
skills related to special education diagnostic categories, programming, service delivery models, career education, child advocacy, and litigation
affecting public education for students with disabilities. Candidates learn to identify current practices of meeting the needs of exceptional learners,
including evaluation, identification, placement issues, and teacher’s roles, and learn to identify primary characteristics of each category of disability
and describe its impacts on learning. Both general education and special education students are enrolled in the courses so that they have
opportunities to work together prior to beginning their teaching careers.

b. Participate as a member of individualized education program teams, as defined in section 614(d)(1)(B) of the Individuals with Disabilities
Education Act.

An example of how general education candidates are prepared to work with English Learners comes from the Elementary Education Program. Other
similar examples could be cited for other programs. Students enrolled in the Elementary Education Teacher Preparation Program are prepared for
working with English Learners (or students who are Limited English Proficient) in multiple ways. First, Elementary Education candidates take two
literacy related methods courses: EDC 329 — Teaching Reading and Language Arts, and EDC 339 — Designing a Reading and Language Arts
Program for the Elementary School. In EDC 329, candidates focus on oral and written language development in a broader sense, and attention is
given to how language develops in native and second languages. Candidates are also introduced to the WIDA standards (World-class Instructional
Design and Assessment) in EDC 329. In EDC 339, studies go more in depth regarding how native and non-native English users develop multiple
types of reading skills (phonemic awareness, phonics, fluency vocabulary, and various levels of comprehension). Attention is also devoted to the role
English figurative language plays in non-native English speakers’ understanding of text. WIDA standards continue to be addressed in EDC 339. n
fact, in EDC 339, candidates design interdisciplinary instructional units. One section of the unit planning deals specifically with differentiation and
candidates must reference specific WIDA standards in appropriate ways for accommodating EL students within this unit. Further, the lesson plan
forms require elementary education candidates to specify accommodations for learners within the classroom where they are teaching. Within this
region, most classrooms include students who are non-native English speakers.

c. Effectively teach students who are limited English proficient.

An example of how general education candidates are prepared to work with English Learners comes from the Elementary Education Program. Other
similar examples could be cited for other programs. Students enrolled in the Elementary Education Teacher Preparation Program are prepared for
working with English Learners (or students who are Limited English Proficient) in multiple ways. First, Elementary Education candidates take two
literacy related methods courses: EDC 329 — Teaching Reading and Language Arts, and EDC 339 — Designing a Reading and Language Arts
Program for the Elementary School. In EDC 329, candidates focus on oral and written language development in a broader sense, and attention is
given to how language develops in native and second languages. Candidates are also introduced to the WIDA standards (World-class Instructional
Design and Assessment) in EDC 329. In EDC 339, studies go more in depth regarding how native and non-native English users develop multiple
types of reading skills (phonemic awareness, phonics, fluency vocabulary, and various levels of comprehension). Attention is also devoted to the role
English figurative language plays in non-native English speakers’ understanding of text. WIDA standards continue to be addressed in EDC 339. n



fact, in EDC 339, candidates design interdisciplinary instructional units. One section of the unit planning deals specifically with differentiation and
candidates must reference specific WIDA standards in appropriate ways for accommodating EL students within this unit. Further, the lesson plan
forms require elementary education candidates to specify accommodations for learners within the classroom where they are teaching. Within this
region, most classrooms include students who are non-native English speakers.

2. Does your program prepare special education teachers?

°® Yes
No

If yes, provide a description of the activities that prepare special education teachers to:

a. Teach students with disabilities effectively

The Department of Early Childhood, Special Education and Rehabilitation Counseling prepares special educators to provide services to individuals
with special needs and also to educators who work with these individuals. The UK Special Education program will prepare you to teach students with
mild, moderate, and severe disabilities in pre-school through 12th grade, or ages 5 to 21. This program prepares teachers to meet the needs of many
classrooms in which these students are taught together. This may include students with learning disabilities, attention deficit disorder,
emotional/behavioral disabilities, moderate to severe intellectual disability, severe autism, or significant physical and sensory disabilities that impair
functioning.

b. Participate as a member of individualized education program teams, as defined in section 614(d)(1)(B) of the Individuals with Disabilities
Education Act.

1. The College of Education also encourages faculty in both Special Education and General Education to engage in activities that bring together
candidates from Special Education and General Education to emulate the collaborative relationships that should characterize multi-disciplinary
teams. These simulations can occur within the context of coursework and also as a part of cooperative activities between student professional
organizations. 2. Each special education candidate completes a series of activities that comprise a comprehensive assessment to be used for IEP
development. Specifically, information gathered from these assessment activities are used to identify strengths and weaknesses of their target
student, as they compare to typically developing students of the same chronological age. The candidates complete: * A record review * A parent
interview * An academic assessment * An ecological inventory * A communication profile 3. Candidates complete assessments using direct
observation, informal testing, and interviews. Candidates use information gathered from their assessments to write a present level of performance for
their target student. The present level of performance includes ALL areas assessed and ALL areas on the IEP forms. Candidates use the present
levels of performance to generate goals and objectives relevant to their P12 students.

c. Effectively teach students who are limited English proficient.

The initial preparation program to prepare special education teachers is aligned with the CEC standards. All special education preparation courses,
field experiences, and assessments are aligned to the standards. The CEC standards include direct attention to working with English language
learners. Each candidate receives instruction towards becoming an effective special education teacher, and each candidate receives continual
feedback through the review and assessment of artifacts.



Contextual Informatior

>>  Contextual Information
On this page, review the contextual information about your program, and update as
needed.

Note: This section is preloaded from the prior year's IPRC.

Contextual Information

Please use this space to provide any additional information that describes your teacher preparation program(s). You may also attach information to
this report card (see below). The U.S. Department of Education is especially interested in any evaluation plans or interim or final reports that may be
available.

About the University of Kentucky Located in Lexington in the Bluegrass Region of the Commonwealth, the University of Kentucky (UK) is a public, land
grant, doctoral-granting institution designated by the Carnegie Foundation as a Research University with very high research activity. In addition to the
research designation, the institution has earned recognition from Carnegie for its curricular engagement and outreach and partnerships. In October 2021,
the UK Board of Trustees met and adopted the 2021 Strategic Plan. The board endorsed five strategic objectives: 1. Putting Students First: They are why
we are here. Whether it is maintaining and enhancing a modern curriculum that prepares all our students for success, providing appropriate support for
graduate students or ensuring that doctoral students start and complete their programs successfully, we must put students first. 2. Taking Care of Our
People: We will only accomplish our mission of advancing Kentucky when our people — those who work with us and those we serve — are cared for
holistically: their health, their safety, their well-being and their ability to prosper. 3. Inspiring Ingenuity: How do we embed innovation and discovery into every
aspect of our institution? The breadth and depth of programming and offerings available on one campus makes us distinctive in higher education. How do
we incentivize the spark of ingenuity throughout our campus? 4. Ensuring Greater Trust, Transparency and Accountability: We are Kentucky’s institution.
And that mantle holds with it heightened responsibilities of accountability and transparency. But we need to do more to instill a sense of trust in each other
in everything that we do. 5. Bringing Together Many People, One Community: UK is among the most diverse communities in the Commonwealth. Our
students will enter a world riven by divisions, but more interdependent than ever before. How do we model unity amidst diversity for our state? The north
star that guides everything we do at the University of Kentucky must be to advance Kentucky — from its economy to its health and from its culture to its
levels of educational attainment so critical to progress. In 2021, the UK Board of Trustees approved a strategic plan that serves as a roadmap for our
progress together. It clearly articulates for our campus — and all those who invest in and care about this special place — how we are working to advance
the Commonwealth. These principles serve as the foundation of how UK will operationalize honoring its mission as a land-grant institution in the 21st
century. About the College of Education The University of Kentucky College of Education is committed to studying and helping to solve the most critical
education and health challenges of our time. This requires us as a college to prepare the next generation of teachers, leaders and scholars to understand
these issues. We have nearly 3,000 students in over 70 undergraduate and graduate programs in a wide range of fields, from teaching to counselor
education, from exercise science to sports leadership. Our graduates consistently receive top honors, and our students are taught by a breadth of
experienced, well-respected, and highly-recognized faculty, who have backgrounds in a wide range of issues facing our society. UK College of Education
graduates are highly regarded and enter fulfilling and impactful careers. Currently, graduates of the College work in all 50 states, the District of Columbia,
and 40 countries. And while we reach far and wide, we are also committed to significantly impacting and improving the lives of Kentuckians as part of the
Commonwealth’s flagship, land-grant university. We serve our communities through high-quality teaching, research, and engagement. We are very proud
of our contributions to the Commonwealth of Kentucky. Our faculty and students are involved in more than $20 million in active research that directly
impacts the education and well-being of Kentuckians in all 120 counties, as well as many people throughout the world.

Supporting Files

No files have been provided.

You may upload files to be included with your report card. You should only upload PDF or Microsoft Word or Excel files. These files will be listed as
links in your report card. Upload files in the order that you'd like them to appear.



Report Card Certification

Please make sure your entire report card is complete and accurate before completing this section. Once your report card is certified you will not be able to edit your

data.

Certification of submission

| certify that, to the best of my knowledge, the information in this report is accurate and complete and conforms to the definitions and instructions used in the
/ Higher Education Opportunity Act, Title ll: Reporting Reference and User Manual.

NAME OF RESPONSIBLE REPRESENTATIVE FOR TEACHER PREPARATION PROGRAM:

Christopher Reese

TITLE:

Director of Educator Preparation

Certification of review of submission

I certify that, to the best of my knowledge, the information in this report is accurate and complete and conforms to the definitions and instructions used in the
v/ Higher Education Opportunity Act, Title ll: Reporting Reference and User Manual.

NAME OF REVIEWER:

Dr. Nicholas Pace

TITLE:

Dean, College of Education
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